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ABSTRACT . : _ - .
_ T ™his monograph contends that education in the future
can best prepare students to deal with pressing social issues if it

works *oward three madior obiectives. These obiectives are: (1) "to .
prepare people to live acéordinag to a productive work ethic ir'which
work and leisure pursuits are balanced: (2) to instill in students a
1ife ethic in which individual identity s balanced vith concern for
others: and (3) to imbue studerts with = service eth¥c based on the
‘realization that there is obligation beyond self-interest. To
accomplish these obfectives, educators must first help stulerts brezk
- dmwn +helr preconceptions and attisutdes of certainty about what the
future will bring. Specific issues with which educators should be
corcerned within the framework of these obfectives include
individuality ve. collectivity, routine vs. novelty, global identity
vs. local preoccupation, work vs. play, aggression vs. subaission, .
and qfustice vs. mercy. Ore wey educators can help students stop being
coencerned with various doomsday concepts and begia creating ,
alternative futures is _*to help them share in the vision that d
alternate fu*ures can”ac*uallv be crea*ed. Educators will be
successful in these erdeavors if they help students assert a common
values framework (based on *he service e*hic, the life ethic, and the
work ethic), and if *hev help students realize that they will bde _
better prepared’'for *he future(if they restore balance and moderatioq

t6 thinkinag and actior. (DB , _ -
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‘The role of the optimist is very difficult in today's.

: - - . - » - . - \
~world. Unless we. have some sort of catastrophic’ reorienta-
tion, we are not likely to create the kind of social justice

3 . B £ ’ ’

SEthat will allow us to have the really.optimistic future we 7

would like to be able to predict. Education has the _ 4
¢ ' '

: objective of helping people work through the pessimistic.

reallty in their- immediate 11ves to prepare thPm to full)
part1c1pate in the kind of soc\ety we would like to progect.

We will never be able to create that kind of society unless

we have a coordinated vision of what that life and thatF\ ) A? .
soc1ety night be.. ' o ' .

Fa

How do we deal 51mu1taneously with the tyranny of blgness,
" the concentration of power and things -beyond our control,
‘and the tyranny of smallness, in terms of all the little

-

. - o . '
"feudal fiefdoms™ people can live in which can compromise . }

human rights and create’injuetices. MinoritieslliQing in
the midst of small egocentrieall§ defined majOrfties is an
example of this. We heve to recognize that until we can
learn to deal effectively wit5 all- the extremes, we wiil

never find balance.
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in thé_future must help us prepare for:

1.

-
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10.
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< : ; C
me identify b?iefly some of the extremes education

- e-r

‘Individuality vs. collectivitx, If we become t.o

-

.col1ectiveWiﬁ—orientation7_wemrisk"iosing“purfpersonal““-

fdentity; if we become too #ﬁﬁividuhlized, we lose
. ’ N -
.our perspective for responsibility and service to

others. : . oo -
Routine vs.: noGélty. /

Global identity vs. -local preocéupation, or "tyranny

-

of the common,"” as some people call it.

Order vg. entropy. . . \ y . r

1

Preoccupation with the past, preoccupéfion\with-tﬁe

_present, or greoccupation tvith the futgfé. Ifiweﬁ'

becomg top preoccupied with the future, we forget~

to 1live in tﬁe present. ' If we bgcome too idealistic,

we .create a world that has no reality to it and we

do not take steps that would allow that idealism to
. ~ (i - - -

. ' - '4' ! . Y N ‘ .
be 1nperpréggd into the real world. If we are too
- . K ‘.. \ i - . . . . R
realistic,” we lose our vision and our ability to

J - .
create an ideal future.

bl .
»

Work vs. Play. o T a
) ’ ‘ . N [ ) . - i - ) }. ‘ -‘ 3 ) : - -
Preoccupation with giving vs. patronization.
. Aggression vs. submission. : .o

[N e —— e

Right vs. wrong.. Co

Justice vs. mercy., ;



11. Preoccupation with blessings.vs. tribulations. !

12, RewardLvs. punlshment .

.
We must 1earn_to deal w1th oth extremes.inrorder to attain

alpalance. In 601ng so}\\?ere is no'Way to ellmlﬁateiahl

risk. Indeed, 1f there 1s jsk\\we deny our own humanlty.r
le %

I refer to this as‘my bicyc heory If you are going to

teach someone " to rlde a blcyole, they must have the rlght
to skin -helr knees. But.lf you are a tood teacher, " the risk

!

will be reduced in terms of riding out on the street and

O

‘getting killed! ' We must av01d 51nglem1ndedness and at the
same time azgid,a preoccupatlon with alternatives.. Ch01ce s
can become as oppressive as no choice; 1t can create chaos.
Edur\tlon, as life 1tse1f ‘must prepare us for a sense of
balance. When we lose. that sense of balance, we are ~denying
effective preparatlons for the future. l
I contend Jhat ve will need to create edgcatlon/for

three basic purposes. Flrst, we mustﬂorepare’peo%le for. >}[?f
a EQEE ethic-~for a productive>life. .One of the biggest -
evils of our present sociéty is that our psychological’
identity has become confused with our vocational iuentity.
I cite as an exampie a friend of mine in Amherst,tMassachuwe
setts. _If asked "What do you éo?"'his answer would be,
"I™m a'ooet " If you then askedkhlm,‘"Where 1s your\Poetry ‘
publrshed?", hls answer would be, "It's not." _What do you -
do with a poet who doesn't publish his.poetry?. Depending.

s o
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on wheth er-or not he llked you, he might add, "...and I
@ .

carn m~ 11v1ng_teach1ng~phy51cs -at Amherst College.”

~

’~Noone wants to_allow him. to be _a- poet who. earns his 11v1ng

.Qﬁfs/o

<,

v

teachlng phys1es at’igherst College. People want to 1mprlson
our psychologlcal 1dent1ty w1th1n our vocatiovnal 1dent1ty..

So, as 1mportant as a-work ethlc is, 'it is only one part

Pel - .

of our ilves.ég'

Second, we must prepare for a llfe ethlc--a quallty

4
S
b

of 1l1ife, \\éludlng a rea1 concexrn ;pr each other. Wlthout

v o ”

thls concern, human relatlonshlps become very disposable.”

r

It is 1mportant to retaln 1nd1v1dua1 LQSntlty, yet at the '\\'

same tlme we must malntaln 1nterpersona1 concerns. I-dgn't

e )

:thlnk educatlon at the present time serves us very well in

_terms of helplng uS Ilnd those relatlonshlps.

‘The third etth 1sLthe service ethic. We all have an

*

obllgatlon beyond our own self interests. We have anfobli-~

‘gatlon to link ourse1Ves w1th the rest of humanity in service

[

to hu@anlty.l Unless we a6 that, we do not~succeed - In a

conver~at10n w1th the Dlrector—General of the World Future

N
Studles Federatlon, I asked why e thought 50 many people

_ were inteérested in the future. She.sald, PIt’s~d1fferent-

_in'North Amet}ca and in Europe. In North Amerlca, people
" « \
are. 1nterested in the iuture vecause they are worrled abbut
r 0
their personal future. ‘In Europe, they are-worrled

- -

collectlvely about the future of Europe They haveiabcrisis




of identity Wthh is a coptinental CrlalS, whereas in. the

Unlted States and Canada, the crisig tends tg_be more of

T [_ -
a personal crisis.” I con51der\th1s to be a brilliant !
1n51ght and one that is very dGnsider.

‘We need to,understand that, 1f we defl- properly, )

wa can study the fiture as. systematlcally ag we can study

the-past.\ I think this w111 be necessary in, order to

-
.

succeed. I have recelved 1nterest1ng*results in.a test I
often give iA clatses and lectures. The test consists of

. ’ N .- .
the follow1ng four questlons. On a scale: of 1 to 10, ,-\\\

1) Hqw certaln a*e you about the Dast°° 2) Howwceftain are

you about the present?; 3) How certaln are you about the
. . , P

future“‘and‘4) Eow long is the'present°- In a typlcal class )
- Y Ve '\
of 30 .people, L almost always get a full rangg of answers

on_tge 1-1C continuum about how cextain people are about
the . past, the present, and the future. People are amuzed
. e¥ . . . ’ .~

to find that other people, have suph-different views than

o

7

they'doxabout how_certain the past,_prgsentnand fﬁtpre are.
MénY.Peopleithinfﬁfﬁ?ihe present as ;nstantaneous; idle
other peopie see the présent as a ionéer space offtime.
_But thoseOWhe say the'bresenthis an instant might alse say
they feel 8, 9 or 10 ceptain about the yresent.._If the
present is an i tant, it is impossibiﬁ to learn abdut it
hefqre it"sgo::I By the same token,‘while soméone may ~"
be "10 certajn about the past, how certain\ban he realiy be

. .‘_
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that hé& didn't develop cancer yesterday& How can any of us
i r

- *Bbe certain about - the past, presentﬁ‘or future° Agaln,
14

A

there: are no'right Or wrong answer but I see 1ncon51stencres.

We seem to have all these water—tlght

e

ompartments in our mlnds

L

> and we never require any con51stency

4 ~,
.

b -
etweéf the cdmpart—

ments. I malntaln t at educatlon

t

the future has®to .

help people break down +hese wa rtight combartments about .- .

certalnt ' © . i; P

¢ . y M‘ . . ~ . ’ ‘ - * ( l
We have the ability to create alternatlive’ Putures and. - -

part of what educatlon is all about is to help Deoole share

v In the vision that those alternatlve futures cap be'

»
v

( created. It would(he sad to thlnk the future was so unDre—

dlctable that our dec151ons and,actlons todav wouldn t make

.

‘a 51gniflcant dlfference in terms of tomorrow s future. Yet

>

many, people dre so preoccupled w1th ‘the’ doomsday concept 'E\

/
that they don t feel the future makes any dlfference. We { ‘~

need.to help people galn é,ese persoect1Ves. We need to /.

\
understand that ba51cally we are 11v;ng’1n a world where

values are comlng more and more to the foregrqund A si

‘e

niflcant statement: from the CIub of Rome. Conference\on N,

Y

“
t

. Learnlng in- Salzburg 1n 1979 was that, "Everyone in the AU

I +

world aq7ees that steallng is wrong, ‘but no oné can agree a

Y

RN

‘ ~
to what steallng is." Until we;can f1nd a way to assert a=\
' \

common values framework w1th°room for 1nd1v1dua1 1dent1—
» ° \ ' ] °

fication of values as well as a collectrve 1denti_ication

\
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- of values, we will not succeed.”; The crisis of educatlon,<

s 9. - . R - .
~ther, is to find a way to_restbrﬁ balance-agq“moderagionaf~~~—ﬁ%ha:
’ . . ~‘- . , N . - R %’:A/_ R , ;
to ouf,thlnklﬂﬁ as well as to-Qur actions. o .
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